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roughly a quarter nationally.

/ Why? Because deprivation is (positively) associated with early 
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schools from central Dublin, seven schools from greater Dublin and 
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schools, and unintentionally, a significantly greater 
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/ Subjective Norm, r = 0.45** 
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/ Gender - females somewhat, though not significantly, less likely 
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/ Correlations of the fourteen attitude products (Likelihood x Evaluation) 
with intention to leave school early were examined. The most important 
were:

- the Leaving Certificate (L.C.) is not a step towards college;
- L.C. completion will not contribute towards a more positive life;
- continuing school is a waste of time; 
- L.C. completion will not help in securing me a well-paid job;
- L.C. completion will not give me a sense of success.
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respective school Junior Cert groups, the 
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2 schools, slightly less in 2 schools, and more in 
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and ‘intellectual performance’. Deprivation and 
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Junior Cert main sample.

/ As expected, and compared to their own 
respective school Junior Cert groups, the 
intention to quit had declined (significantly less in 
2 schools, slightly less in 2 schools, and more in 
one school). 

/ Intention to quit still predicted well by ‘attitude’
and ‘intellectual performance’. Deprivation and 
‘subjective norms’ less powerful than for the 
Junior Cert main sample.

Study findings in a  nutshell - what are determinants of 
intention to stay on?

Study findings in a  nutshell - what are determinants of 
intention to stay on?

/ Positive attitudes about the potential of the L.C. to enhance 
one’s life

/ Having parents, relatives and teachers one perceives to be 
strongly pro-L.C. completion 

/ Performing well intellectually is also a contributing factor. 
/ Economic deprivation does not exert a direct influence on 

intention but it strongly shapes intellectual performance.
/ Factors thought to be of great importance in the literature 

but which proved less significant in this analysis were peer 
pressure, practical obstacles to continuing in school, and an 
inability to defer gratification. 
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/ Some young people, disproportionately from more 

deprived backgrounds find themselves struggling to 
keep up academically. 

/ This produces a sense of disengagement from the 
school process and a desire to separate themselves 
from a chronic source of disappointment in their lives. 

/ To maintain consistency, they devalue the potential of 
education and educational qualifications. 

/ The figures of authority in their lives like parents and 
teachers are perceived as failing to challenge their 
negative verdict on education.
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Policy implications - the negativesPolicy implications - the negatives
/ Data were gathered at culmination of Celtic Tiger growth (late 

2008) but still deprivation and inequality playing a powerful role.
/ Probable that perceived views of parents shaping intention to stay 

or leave school early. May be indication of powerful and intractable 
generational ‘cycle of poverty’. 

/ Intellectual performance is important. Always be winners and losers 
in the classroom. How do we stop the ‘losers’ from disengaging ?
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/ Most students in a sample disproportionally drawn from 
deprived communities fully intend to stay on to Leaving Cert

/ Gender gap is narrow, not because many girls want to leave 
as well, but because few boys do.

/ Parents and teachers exert greater (perceived) force on 
views about staying in school than do peers. Former group 
generally want what’s best for student in the long-term.

/ While not every student will excel academically, in ‘multiple 
intelligences’ model (Gardner, 1983) education system needs 
to be broad enough to channel many different types of skill 
and ability. 
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